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G u i d i n g  P r i n c i p l e s :  A  R e v i e w  a n d  A n a l y s i s  o f  
S t u d e n t  A f f a i r s  P h i l o s o p h i c a l  S t a t e m e n t s  
N a n c y  J .  E v a n s  w i t h  R o b e r t  D .  R e a s o n  
O v e r  t h e  l a s t  d e c a d e  a  n u m b e r  o f  r e p o r t s  h a v e  b e e n  i s s u e d  b y  t h e  l e a d i n g  s t u d e n t  
a f f a i r s  a s s o c i a t i o n s ,  p a r t i c u l a r l y  t h e  A m e r i c a n  C o l l e g e  P e r s o n n e l  A s s o c i a t i o n  a n d  
t h e  N a t i o n a l  A s s o c i a t i o n  o f  S t u d e n t  P e r s o n n e l  A d m i n i s t r a t o r s ,  i n  a n  a t t e m p t  t o  s h a p e  
t h e  f u t u r e  d i r e c t i o n  o f  t h e  s t u d e n t  a f f a i r s  p r o f e s s i o n .  R e p o r t s  s u c h  a s  t h e  S t u d e n t  
L e a r n i n g  I m p e r a t i v e  ( S L I )  ( A C P A ,  1 9 9 6 ) ,  P r i n c i p l e s  o f  G o o d  P r a c t i c e  ( A C P A /  
N A S P A ,  1 9 9 7 ) ,  a n d  P o w e i f u l  P a r t n e r s h i p s  ( J o i n t  T a s k  F o r c e ,  1 9 9 8 )  h a v e  b e e n  h a i l e d  
f o r  i n t r o d u c i n g  a  n e w  s t u d e n t  a f f a i r s  p h i l o s o p h y  f o c u s e d  o n  s t u d e n t  l e a r n i n g  a n d  
e n c o u r a g i n g  c o l l a b o r a t i o n  b e t w e e n  s t u d e n t  a n d  a c a d e m i c  a f f a i r s  p r o f e s s i o n a l s  .  
C e r t a i n l y  t h e s e  r e p o r t s  h a v e  h a d  t h e  e f f e c t  o f  e n e r g i z i n g  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s  
a n d  p r o v i d i n g  a  r a l l y i n g  c a l l  f o r  t h e  f i e l d .  F o r  i n s t a n c e ,  t h e  S L I  w a s  f e a t u r e d  i n  a  
s p e c i a l  i s s u e  o f  t h e  J o u r n a l  o f  S t u d e n t  D e v e l o p m e n t  ( 1 9 9 6 ) .  I n c l u d e d  i n  t h a t  i s s u e  
w e r e  r e a c t i o n  p a p e r s  p r e p a r e d  b y  s e v e r a l  p r o m i n e n t  s c h o l a r s  d i s c u s s i n g  i m p l i c a t i o n s  
o f  t h e  S L I  f o r  s t u d e n t  a f f a i r s  s c h o l a r s h i p  a n d  p r a c t i c e .  I n  a d d i t i o n ,  a  c u r s o r y  r e v i e w  
o f  t h e  A C P A  c o n f e r e n c e  p r o g r a m s  f o r  t h e  l a s t  s e v e r a l  y e a r s  h i g h l i g h t s  t h e  n u m b e r  
o f  c o l l a b o r a t i v e  i n i t i a t i v e s  t h a t  h a v e  b e e n  d e v e l o p e d  b e t w e e n  s t u d e n t  a f f a i r s  a n d  
a c a d e m i c  a f f a i r s  p r o f e s s i o n a l s  a s  w e l l  a s  t h e  i n c r e a s e d  f o c u s  o n  s t u d e n t  l e a r n i n g  a s  
a n  o u t c o m e .  
H o w e v e r ,  a  r e v i e w  o f  e a r l i e r  p h i l o s o p h i c a l  s t a t e m e n t s  s u g g e s t s  t h a t  t h e s e  i d e a s  
a r e  n o t  n e w .  I n d e e d ,  a  c a r e f u l  r e a d i n g  o f  t h e  S t u d e n t  P e r s o n n e l  P o i n t  o f  V i e w  ( S P P V )  
( A C E ,  1 9 3 7 / 1 9 8 3 a ) ,  t h e  w o r k  o f  L l o y d - J o n e s  a n d  S m i t h  ( 1 9 5 4 ) ,  B r o w n ' s  ( 1 9 7 2 )  
m o n o g r a p h - A  R e t u r n  t o  t h e  A c a d e m y ,  d o c u m e n t s  a s s o c i a t e d  w i t h  P h a s e  I I  o f  t h e  
T o m o r r o w ' s  H i g h e r  E d u c a t i o n  ( T H E )  p r o j e c t  ( A C P A ,  1 9 7 4 ;  M i l l e r  &  P r i n c e ,  1 9 7 7 ;  
T H E  P r o j e c t ,  1 9 7 5 ) ,  a n d  o t h e r  s t u d e n t  a f f a i r s  p o s i t i o n  p a p e r s  i n d i c a t e s  t h a t  a l t h o u g h  
t h e  c o n t e x t  a n d  l a n g u a g e  m a y  h a v e  c h a n g e d ,  t h e  c o r e  v a l u e s  o f  t h e  p r o f e s s i o n  h a v e  
g e n e r a l l y  r e m a i n e d  c o n s i s t e n t  o v e r  t h e  l a s t  c e n t u r y .  I n  a d d i t i o n ,  t h e y  a r e  g r o u n d e d  
i n  t h e  p h i l o s o p h y  o f  p r a g m a t i s m  e x e m p l i f i e d  b y  t h e  w o r k  o f  D e w e y  i n  t h e  f i r s t  h a l f  
o f  t h e  2 0 t h  c e n t u r y  ( Y o u n g ,  1 9 9 6 ) .  
T o  t r u l y  u n d e r s t a n d  w h a t  s t u d e n t  a f f a i r s  p r a c t i c e  i s  a l l  a b o u t ,  i t  i s  c r u c i a l  t o  
u n d e r s t a n d  i t s  r o o t s .  T h e l i n  ( 1 9 9 6 )  n o t e d  t h a t  k n o w l e d g e  o f  l a n d m a r k  e v e n t s  a n d  
h i s t o r i c a l  p r e c e d e n t s  i s  n e c e s s a r y  t o  p r o v i d e  t h e  b a c k g r o u n d  f o r  c o n s i d e r i n g  t h e  
N a n c y  J .  E v a n s  i s  A s s o c i a t e  P r o f e s s o r  o f  E d u c a t i o n a l  L e a d e r s h i p  a t  I o w a  S t a t e  U n i v e r s i t y .  T h i s  a r t i c l e  
w a s  p r e p a r e d  w i t h  t h e  a s s i s t a n c e  o f  R o b e r t  D .  R e a s o n ,  a  d o c t o r a l  c a n d i d a t e  a t  I o w a  S t a t e  U n i v e r s i t y .  
N a n c y  J .  E v a n s  w i s h e s  t o  a c k n o w l e d g e  h i s  c o n t r i b u t i o n  b y  l i s t i n g  h i m  a s  a  c o n t r i b u t i n g  a u t h o r .  
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complexities facing higher education today. Caple (1998) pointed out that, History 
can, if approached seriously, explain how we have gotten to where we are, give 
meaning to present behavior, and stimulate debate over where we are going next. It 
will not allow us to predict the future, to be sure, but it can help us choose the 
direction in which we move. (p. vii) 
In this paper, we review a number of the major documents that have guided the 
student affairs profession, briefly noting the historical context and purpose of each 
statement and then summarizing its message. We next identify the underlying themes 
that have guided our profession throughout its history, demonstrating how these 
themes emerged and evolved over time. Emphasis is placed on the historical origins 
of current thinking about the roles and functions of the student affairs field and the 
need to recognize and acknowledge this history in order to move forward in 
implementing the suggestions provided in our most recent documents. A look toward 
the future concludes the discussion. 
SUMMARY OF MAJOR DOCUMENTS 
Thirteen major student affairs philosophical statements were reviewed. One of these, 
Phase II of the THE Project, actually consisted of three separately published works 
but were considered one statement because the espoused principles were similar in 
each document. 
The Student Personnel Point of View ( SPPV; 1937) 
The student affairs field developed early in the 20th century (Nuss, 1996). Several 
factors contributed to the need for professionals who were responsible for overseeing 
the out-of-classroom activities of students. First, faculty, following the model of 
the German research universities, were devoting less attention to the well-being of 
their students to focus more time on their research endeavors (Nuss). Second, the 
population of young adults entering college was becoming more diverse (Crowley, 
1949). In particular, women began entering college in greater numbers (Nuss). These 
"new students" created a perceived need for increased "adult" supervision to satisfy 
parents that the welfare of their children was being addressed (Caple, 1998). Third, 
higher education was no longer the sole purview of those studying for the ministry 
and "learned" roles in society (Crowley). The world of work was expanding and 
college graduates had many more opportunities from which to choose. Experts were 
needed to assist students in determining a career direction and finding employment 
following graduation (Evans, Forney, & Guido-DiBrito, 1998). The first deans were 
usually faculty members who had a strong interest in students but who also could 
garner the respect of their faculty colleagues (Young, 1996). Early on, the need for 
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P h i l o s o p h i c a l  S t a t e m e n t s  
s p e c i a l i z e d  t r a i n i n g  w a s  r e c o g n i z e d  a n d  p r e p a r a t i o n  p r o g r a m s  w e r e  d e v e l o p e d ,  t h e  
f i r s t  o n e  a t  C o l u m b i a  U n i v e r s i t y  p r i o r  t o  1 9 2 0  ( N u s s ) .  
D u r i n g  t h e  y e a r s  o f  t h e  G r e a t  D e p r e s s i o n ,  t h e  n e e d s  o f  s t u d e n t s  f o r  v o c a t i o n a l  
g u i d a n c e  a n d  p s y c h o l o g i c a l  c o u n s e l i n g  i n c r e a s e d  a n d  t h e  r e s p o n s i b i l i t i e s  o f  s t u d e n t  
a f f a i r s  p r o f e s s i o n a l s  e x p a n d e d  a n d  b e c a m e  m o r e  c o m p l e x  ( C a p l e ,  1 9 9 8 ;  N u s s ,  1 9 9 6 ) .  
M e m b e r s  o f  t h e  n e w  p r o f e s s i o n  b e g a n  m e e t i n g  t o g e t h e r  a n d  f o r m e d  p r o f e s s i o n a l  
a s s o c i a t i o n s  t o  l e a r n  f r o m  e a c h  o t h e r  t o  m o r e  e f f e c t i v e l y  a d d r e s s  t h e  i s s u e s  f a c i n g  
t h e  s t u d e n t s  w i t h  w h o m  t h e y  w o r k e d .  T h e  n e e d  t o  c l a r i f y  t h e  r o l e  o f  " s t u d e n t  
p e r s o n n e l  w o r k e r s "  ( a s  t h e y  w e r e  t h e n  c a l l e d )  w a s  r e c o g n i z e d .  I n  1 9 3 7 ,  t h e  A m e r i c a n  
C o u n c i l  o n  E d u c a t i o n  c o n v e n e d  a  g r o u p  o f  l e a d i n g  s c h o l a r s ,  i n c l u d i n g  E s t h e r  L l o y d -
J o n e s ,  W .  H .  C o w l e y ,  C .  G i l b e r t  W r e n n ,  D .  G .  P a t e r s o n  a n d  o t h e r s ,  t o  d e v e l o p  a  
s t a t e m e n t  t o  g u i d e  t h e  w o r k  o f  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s .  
T h e  S P P V  ( A C E ,  1 9 3 7 / 1 9 8 3 a )  w a s  f o r e m o s t  a  s t a t e m e n t  o f  p h i l o s o p h y  r a t h e r  
t h a n  a n  o u t l i n e  o f  s e r v i c e s  t o  b e  p r o v i d e d  o n  c o l l e g e  c a m p u s e s .  I t s  a u t h o r s  w e r e  
h e a v i l y  i n f l u e n c e d  b y  t h e  p r a g m a t i c  p h i l o s o p h y  o f  e d u c a t i o n  a d v o c a t e d  b y  J o h n  
D e w e y  ( D e n n i s  R o b e r t s ,  p e r s o n a l  c o m m u n i c a t i o n ,  M a r c h  2 7 ,  2 0 0 1 ) .  E s t h e r  L l o y d -
J o n e s ,  o n e  o f  t h e  p r i m a r y  a u t h o r s  o f  t h e  S P P V ,  w a s  a  s t u d e n t  a t  C o l u m b i a  w h e n  
D e w e y  w a s  o n  t h e  f a c u l t y  o f  t h a t  i n s t i t u t i o n  ( Y o u n g ,  1 9 9 6 ) .  C i t i n g  t h e  w o r k  o f  
C h i l d s  ( 1 9 5 6 )  a n d  T a y l o r  ( 1 9 5 2 ) ,  Y o u n g  l i s t e d  t h e  f o l l o w i n g  t e n e t s  o f  p r a g m a t i s m :  
( a )  e v e r y  i n d i v i d u a l  i s  w o r t h y  o f  r e s p e c t ;  ( b )  k n o w l e d g e  i s  b e s t  g a i n e d  f r o m  
e x p e r i e n c e ;  ( c )  c o g n i t i o n ,  a f f e c t ,  a n d  m o r a l i t y  a r e  i n t e r t w i n e d ,  a n d  e a c h  i s  a n  
i m p o r t a n t  c o m p o n e n t  o f  k n o w l e d g e ;  a n d  ( d )  e v e r y  i n d i v i d u a l  h a s  t h e  p o t e n t i a l  f o r  
g r o w t h .  
T h e  a u t h o r s  o f  t h e  S P P V  s t a t e d  t h a t ,  " i t  i s  t h e  t a s k  o f  c o l l e g e s  a n d  u n i v e r s i t i e s  
s o  t o  v i t a l i z e  t h i s  a n d  o t h e r  e d u c a t i o n a l  p u r p o s e s  a s  t o  a s s i s t  t h e  s t u d e n t  i n  d e v e l o p i n g  
t o  t h e  l i m i t s  o f  h i s  [ s i c ]  p o t e n t i a l i t i e s  a n d  i n  m a k i n g  h i s  [ s i c ]  c o n t r i b u t i o n  t o  t h e  
b e t t e r m e n t  o f  s o c i e t y "  ( A C E ,  1 9 3 7 1 1 9 8 3 a ,  p .  7 6 ) .  T h e y  s t r e s s e d  t h a t  t h i s  m i s s i o n  
r e q u i r e d  i n s t i t u t i o n s  t o  " c o n s i d e r  t h e  s t u d e n t  a s  a  w h o l e  . . .  [ a n d ]  p u t s  e m p h a s i s ,  i n  
b r i e f ,  u p o n  t h e  d e v e l o p m e n t  o f  t h e  s t u d e n t  a s  a  p e r s o n  r a t h e r  t h a n  u p o n  h i s  [ s i c ]  
i n t e l l e c t u a l  t r a i n i n g  a l o n e "  ( p .  7 6 ) .  I n  a d d i t i o n  t o  t h i s  h o l i s t i c  c o n s i d e r a t i o n  o f  t h e  
s t u d e n t ,  t h e  S P P V  a u t h o r s  s t r e s s e d  t h e  r o l e  o f  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s  i n  t h e  
i m p r o v e m e n t  o f  i n s t r u c t i o n ;  e m p h a s i z e d  c o l l a b o r a t i o n  w i t h  f a c u l t y ,  p a r e n t s ,  a n d  
o t h e r  c o n s t i t u e n c i e s ;  a n d  c a l l e d  f o r  r e s e a r c h  a n d  d e v e l o p m e n t  o f  e m p i r i c a l l y  
g r o u n d e d  t h e o r y  t o  g u i d e  s t u d e n t  a f f a i r s  p r a c t i c e .  F i n a l l y ,  C a p l e  ( 1 9 9 8 )  p o i n t e d  o u t  
t h e  a t t e n t i o n  g i v e n  t o  c o n t e x t  i n  t h e  S P P V :  
R e f l e c t e d  t h r o u g h o u t  t h e  d o c u m e n t  w a s  t h e  E x p e r i m e n t a l i s t s '  [ i . e . ,  p r a g m a t i s t s ' ]  
a s s e r t i o n  t h a t  h u m a n  b e i n g s  w e r e  n o t  d i s c r e e t  [ s i c ]  a n d  s e p a r a t e  f r o m  s o c i e t y  b u t  
d e v e l o p e d  a s  u n i q u e  p e r s o n a l i t i e s  a s  a  r e s u l t  o f  p a r t i c i p a t i o n  i n  t h e  s o c i a l  s t r u c t u r e  .  
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It embodied the Experimentalist's philosophy of achieving greater linkage between ~ 
institution and community, of the growth of a unique personality through interacting 
with the environment, of the wholeness of the human organism, and of the individual ~ 
student not being allowed to get lost among the masses of students. (p. 45) 
Student Personnel Point of View (1949) 
World War II had a major impact on the country and on higher education (Caple, 
1998). The United States expanded its vision beyond its boundaries to play a major 
role in world politics. A cold war between the Soviet Union and the United States 
quickly developed as the ideologies of the two countries clashed. Patriotism and 
conservative societal conditions became prevalent, as the country perceived that 
the values it had so recently fought to preserve might be in jeopardy. In addition, 
military advances, including the development of the atomic bomb, led to an increased 
emphasis on science, technology, and bureaucracy and a concomitant devaluing of 
individualism and creativity. 
Higher education was greatly affected by these shifts in policy and philosophy. 
A major factor was the huge influx of veterans into colleges and universities as a 
result of the Servicemen's Readjustment Act (the GI Bill), passed in 1944 to address 
the needs of returning war veterans for training to reenter the work force (Nuss, 
1996; Thelin, 1996). This legislation led to increased diversity in the student bodies 
of most institutions and the need for expanded services to meet the varied needs of 
these new students (Nuss). In 1946, President Harry Truman established a 
commission to consider the role of higher education in the changing nation (Caple, 
1998). Its report, issued in 194 7, called for expanded access to higher education, 
more extensive financial aid for students, and a broader curriculum including more 
focus on global issues (Nuss). 
Recognizing the changes in society following World War II and the resulting 
growth of the student affairs profession, the American Council on Education 
convened a group of faculty and student affairs professionals to review and revise 
the SPPV (Caple, 1998). Chaired by E. G. Williamson, the group developed an 
expanded philosophical statement, greatly influenced by the Truman Commission 
report, which emphasized education for democratic citizenship, internationalization 
of higher education, and the application of education to solve social problems. The 
influence of the scientific, militaristic, and bureaucratic values of the time was also 
evident in the document. 
Unlike the 1937 SPPV, the 1949 statement focused extensively on the structure 
and administration of student personnel services. What services were to be provided 
and how the student affairs division was to be organized were of primary concern. 
Journal of College Student Development 
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P h i l o s o p h i c a l  S t a t e m e n t s  
W i t h  t h e  i n c r e a s i n g  a t t e n t i o n  p a i d  t o  f u n c t i o n a l  s p e c i a l i z a t i o n ,  t h e  r o l e  o f  s t u d e n t  
a f f a i r s  i n  i n f o r m i n g  i n s t r u c t i o n  a n d  c o l l a b o r a t i n g  w i t h  f a c u l t y  w a s  m u c h  l e s s  e v i d e n t  
i n  t h e  1 9 4 9  s t a t e m e n t .  
T h e  a u t h o r s  o f  t h e  r e v i s e d  S P P V  v e r y  m u c h  b u i l t  o n  t h e  e a r l i e r  s t a t e m e n t ,  
h o w e v e r ,  a n d  r e t a i n e d  t h e  p r a g m a t i c  p h i l o s o p h y  e v i d e n t  i n  t h e  o r i g i n a l  S P P V .  A  
h o l i s t i c  u n d e r s t a n d i n g  o f  s t u d e n t s  u n d e r g i r d e d  t h e  r e c o m m e n d a t i o n s  c o n c e r n i n g  
s t u d e n t  a f f a i r s  p r o g r a m s  a n d  i n i t i a t i v e s .  I n  a d d i t i o n ,  t h e  a u t h o r s  o f  1 9 4 9  s t a t e m e n t  
w e n t  a  s t e p  f u r t h e r  i n  s t r e s s i n g  t h e  i m p o r t a n c e  o f  r e c o g n i z i n g  i n d i v i d u a l  d i f f e r e n c e s  
i n  s t u d e n t s  a n d  s t r e s s i n g  t h a t  s t u d e n t s  a r e  a g e n t s  i n  t h e i r  o w n  d e v e l o p m e n t  a n d  
s h o u l d  b e  i n c l u d e d  i n  d e c i s i o n - m a k i n g .  T h e  d o c u m e n t ' s  c r e a t o r s  a l s o  r e c o g n i z e d  
t h a t  h i g h e r  e d u c a t i o n  i s  v e r y  m u c h  i n f l u e n c e d  b y  e x t e r n a l  e v e n t s  a n d  c o n t e x t .  A  
c a l l  f o r  t h e  i n t e n t i o n a l  u s e  o f  o u t - o f - c l a s s  a c t i v i t i e s  t o  e d u c a t e  s t u d e n t s  w a s  a d d e d  .  
T h e  i m p o r t a n c e  o f  a s s e s s m e n t  a n d  e v a l u a t i o n  o f  s e r v i c e s  w a s  c l e a r ,  d e m o n s t r a t i n g  
t h a t  t h e  1 9 4 9  a u t h o r s  c o n t i n u e d  t o  u n d e r s t a n d  t h e  v a l u e  o f  s t u d e n t  a f f a i r s  b e i n g  a n  
e m p i r i c a l l y  b a s e d  p r o f e s s i o n .  
S t u d e n t  P e r s o n n e l  W o r k  a s  D e e p e r  T e a c h i n g  ( 1 9 5 4 )  
T h e  e a r l y  1 9 5 0 s  s a w  a  d e e p e n i n g  o f  t h e  c o n s e r v a t i v e  a t m o s p h e r e  t h a t  b e g a n  a f t e r  
W o r l d  W a r  I I  ( C a p l e ,  1 9 9 8 ) .  T h e  M c C a r t h y  H e a r i n g s ,  i n t e r r o g a t i o n s  o f  s u s p e c t e d  
c o m m u n i s t  s y m p a t h i z e r s ,  e p i t o m i z e d  t h e  a n t i c o m m u n i s t  f e e l i n g  a n d  d i s r e g a r d  f o r  
c i v i l  l i b e r t i e s  t h a t  e x i s t e d  i n  t h e  c o u n t r y .  I n  t h e  f a c e  o f  t h e  r e a c t i o n a r y  n a t u r e  o f  
t h e s e  h e a r i n g s  a n d  r e l a t e d  l e g i s l a t i o n ,  m o s t  a t t e m p t s  a t  s o c i a l  r e f o r m  w e r e  t h w a r t e d  
a n d  t h e  i n t e l l e c t u a l  c l i m a t e  o f  c o l l e g e s  a n d  u n i v e r s i t i e s  w a s  n e g a t i v e l y  a f f e c t e d  .  
B u c k i n g  t h i s  c l i m a t e ,  i n  1 9 5 4  E s t h e r  L l o y d - J o n e s  a n d  M a r g a r e t  S m i t h  p u b l i s h e d  
a  b o o k  e n c o u r a g i n g  t h e  s t u d e n t  a f f a i r s  p r o f e s s i o n  t o  r e t u r n  t o  t h e i r  r o o t s  a s  e d u c a t o r s  
t o  f a c i l i t a t e  t h e  d e v e l o p m e n t  o f  s t u d e n t s .  T h e y  " d e c r i e d  t h e  w a y  t h e  s t u d e n t  a f f a i r s  
p r o f e s s i o n  w a s  e m u l a t i n g  l a r g e ,  i m p e r s o n a l ,  s p e c i a l i z e d  o r g a n i z a t i o n s "  ( Y o u n g ,  1 9 9 6 ,  
p .  9 0 )  a n d  b e c o m i n g  j u s t  " a n  a d j u n c t  o f  e d u c a t i o n "  ( L l o y d - J o n e s  &  S m i t h ,  1 9 5 4 ,  
p .  3 4 8 ) .  E c h o i n g  t h e  1 9 3 7  S P P V  ( A C E ,  1 9 3 7 / 1 9 8 3 a ) ,  t h e y  s t r e s s e d  t h e  i m p o r t a n c e  
o f  c o l l a b o r a t i o n  w i t h  f a c u l t y  t o  a c h i e v e  a  s t r o n g  c a m p u s  c o m m u n i t y  i n  w h i c h  l e a r n i n g  
c o u l d  t a k e  p l a c e .  T h r o u g h o u t  t h i s  b o o k ,  t h e  t e n e t s  o f  D e w e y ' s  p r a g m a t i c  p h i l o s o p h y  
r a n  d e e p :  b e l i e f  i n  t h e  w o r t h  o f  t h e  i n d i v i d u a l ;  t h e  e q u a l  r o l e  o f  f e e l i n g ,  t h i n k i n g ,  
a n d  w o r k i n g  i n  t h e  p e r s o n ' s  l i f e ;  t h e  i m p o r t a n c e  o f  e x p e r i e n c e  i n  l e a r n i n g ;  a n d  t h e  
n o t i o n  t h a t  e a c h  p e r s o n  h a s  i m p o r t a n t  r o l e s  t o  p l a y  i n  t h e  v a r i o u s  s e t t i n g s  h e  o r  s h e  
o c c u p i e d  ( Y o u n g ,  1 9 9 6 )  .  
T h e  H a z e n  R e p o r t  ( 1 9 6 8 )  
T h e  1 9 6 0 s  w e r e  a  t i m e  o f  t u r m o i l  i n  A m e r i c a n  s o c i e t y  a s  t h e  C i v i l  R i g h t s  m o v e m e n t  
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and the Vietnam War called into question the conservative values of the 1950s (Caple, 
1998). On college campuses, trends included increased involvement of the 
government in the form of financial aid and regulations, a shift from in loco parentis 
to a contractual relationship with students, a greater focus on equal access, changing 
demographics including more adult and part-time students, and increasing levels of 
student activism and civil disobedience (Nuss, 1996). In student affairs, increasing 
specialization occurred in an attempt to meet the needs of the larger and more diverse 
student population. In addition, research on the impact of college on students 
increased. 
The turmoil on college campuses in the 1960s led to recognition of the need 
for a deeper understanding of college students' developmental processes and issues. 
The Hazen Foundation pulled together a committee to examine existing behavioral 
science research and theory and commissioned a report that was published in 1968. 
The basic premise of this report was that higher education needed to be more 
intentional in facilitating the total development of students because college is a 
major agent in the developmental process. The authors stressed the importance of 
using research findings to guide the development of curriculum, learning strategies, 
and extracurricular programs. 
The report's authors summarized existing research related to adolescent 
development, pointing out ways in which colleges and universities influenced 
students and recommending additional steps that could be taken to enhance 
developmental outcomes. A great deal of attention was placed on student learning, 
both in and out of the classroom, and the importance of addressing affective as 
well as cognitive development. Attention to individual differences in the design of 
learning experiences was stressed. The importance of recognizing students' agency 
in the developmental process was an important theme throughout the report. 
A Return to the Academy (1 972) 
In response to significant changes anticipated in higher education as a result of the 
rapid societal change experienced in the 1960s, ACPA launched its THE project in 
1968 (THE Project, 1975). The first step was commissioning Bob Brown to prepare 
a monograph focusing attention on the changing roles of the student affairs profession 
in light of these changes (Nuss, 1996). 
Very much echoing Deweyian philosophy and the beliefs of Lloyd-Jones and 
Smith (1954), Brown's (1972) major assumption was that "student development 
has been and must remain one of the primary goals of higher education" (p. 7). 
This premise was based on a holistic view of the student in which affective and 
cognitive development are seen as being equally important and individual differences 
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P h i l o s o p h i c a l  S t a t e m e n t s  
i n  s t u d e n t s  a r e  r e c o g n i z e d .  B r o w n  a d v o c a t e d  i n t e n t i o n a l l y  a d d r e s s i n g  a l l  a s p e c t s  o f  
d e v e l o p m e n t  i n  t h e  c l a s s r o o m  a n d  u r g e d  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s  t o  b e c o m e  
i n v o l v e d  i n  t h e  a c a d e m i c  a r e n a ,  w o r k i n g  w i t h  f a c u l t y  i n  a  c o l l a b o r a t i v e  m a n n e r  t o  
i n f l u e n c e  c u r r i c u l u m  a n d  e n c o u r a g e  d e v e l o p m e n t a l  t e a c h i n g  a p p r o a c h e s .  H e  a l s o  
e n c o u r a g e d  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s  t o  a s s u m e  t h e  r o l e  o f  b e h a v i o r a l  s c i e n t i s t s ,  
e n g a g i n g  i n  r e s e a r c h  a n d  t h e o r y - b u i l d i n g  t o  f u r t h e r  o u r  k n o w l e d g e  b a s e  w i t h  r e g a r d  
t o  s t u d e n t s .  F i n a l l y ,  B r o w n  c a l l e d  f o r  c o l l e g e s  a n d  u n i v e r s i t i e s  t o  b e  m o r e  a c c o u n t a b l e  
t o  s t u d e n t s  a n d  t h e  p u b l i c  a n d  t o  p r e p a r e  s t u d e n t s  f o r  t h e  c h a l l e n g e s  t h e y  w o u l d  
f a c e  i n  a  c h a n g i n g  s o c i e t y .  
T o m o r r o w ' s  H i g h e r  E d u c a t i o n ,  P h a s e  I I  ( 1 9 7 5 ,  1 9 7 7 )  
I n  t h e  1 9 7 0 s ,  t h e  U n i t e d  S t a t e s  e x p e r i e n c e d  e c o n o m i c  c h a l l e n g e s  i n c l u d i n g  i n c r e a s e d  
u n e m p l o y m e n t ,  f a i l i n g  b u s i n e s s e s ,  a n d  d e c l i n i n g  p r o d u c t i v i t y  ( C a p l e ,  1 9 9 8 ) .  T h e  
p u b l i c  b e c a m e  d i s i l l u s i o n e d  w i t h  p o l i t i c s  a s  s p e c i a l  i n t e r e s t  g r o u p s  f o u g h t  f o r  c o n t r o l  
o f  t h e  m a j o r  p a r t i e s  a n d  a n  e l e c t i o n  s c a n d a l  f o r c e d  P r e s i d e n t  N i x o n  t o  r e s i g n  h i s  
o f f i c e .  S e x  a n d  g e n d e r  r o l e s  b e c a m e  l e s s  d e f i n e d  a s  t h e  w o m e n ' s  r i g h t s  m o v e m e n t  
i n c r e a s e d  o p t i o n s  f o r  w o m e n  i n  t h e  w o r k f o r c e  a n d  c o n t r a c e p t i o n  p r o v i d e d  g r e a t e r  
f r e e d o m  ( C a p l e ) .  
P a r t i a l l y  i n  r e a c t i o n  t o  t h e s e  i s s u e s  a s  w e l l  a s  t o  t h e  c a m p u s  u n r e s t  o f  t h e  p r e v i o u s  
d e c a d e ,  t h e  1 9 7 0 s  s a w  d e c r e a s i n g  s u p p o r t  f o r  a n d  c o n f i d e n c e  i n  h i g h e r  e d u c a t i o n  
( T h e l i n ,  1 9 9 6 ) .  A c c e s s  c o n t i n u e d  t o  b e  a n  i s s u e ,  a l o n g  w i t h  t h e  a d d e d  p r e s s u r e s  o f  
a d d r e s s i n g  s o c i a l  j u s t i c e  i s s u e s  a n d  p r o v i d i n g  a p p r o p r i a t e  s u p p o r t s  f o r  a  m o r e  d i v e r s e  
s t u d e n t  b o d y .  C o n c e r n s  o v e r  a c a d e m i c  s t a n d a r d s  w e r e  h e a r d  i n  r e a c t i o n  t o  i n c r e a s e d  
a c c e s s .  S t u d e n t  a f f a i r s  p r o f e s s i o n a l s ,  o f t e n  c r i t i c i z e d  f o r  f a i l i n g  t o  c o n t r o l  s t u d e n t s  
d u r i n g  t h e  t u r b u l e n t  d e c a d e  o f  t h e  1 9 6 0 s ,  f e l t  a  s t r o n g  n e e d  t o  r e t h i n k  t h e i r  r o l e  a n d  
p u r p o s e  ( C a p l e ,  1 9 9 8 )  .  
I n  1 9 7  4 ,  H a r o l d  G r a n t ,  t h e n  p r e s i d e n t  o f  A C P A ,  c a l l e d  t o g e t h e r  a  g r o u p  o f  l e a d i n g  
s c h o l a r s ,  c h a i r e d  b y  T e d  M i l l e r  a n d  i n c l u d i n g  B o b  B r o w n ,  D i c k  C a p l e ,  M e l v e n e  
H a r d e e ,  B u r n s  C r o o k s t o n  a n d  o t h e r s ,  t o  d e v e l o p  a  n e w  o p e r a t i o n a l  m o d e l  f o r  s t u d e n t  
a f f a i r s  a s  P h a s e  I I  o f  t h e  T H E  p r o j e c t  ( C a p l e ,  1 9 9 8 ;  T H E  P r o j e c t ,  1 9 7 5 ) .  A C P A  
p u b l i s h e d  A  S t u d e n t  D e v e l o p m e n t  M o d e l  o f  S t u d e n t  A f f a i r s  i n  T o m o r r o w ' s  H i g h e r  
E d u c a t i o n  ( 1 9 7 4 )  o u t l i n i n g  t h e  w o r k  o f  t h i s  g r o u p .  A  l a t e r  c o n f e r e n c e  i n  1 9 7 6  
e x p l o r i n g  o r g a n i z a t i o n a l  i s s u e s  l e d  t o  t h e  p u b l i c a t i o n  o f  T h e  F u t u r e  o f  S t u d e n t  A f f a i r s  
b y  T e d  M i l l e r  a n d  J u d i t h  P r i n c e  i n  1 9 7 7 .  T h i s  b o o k  p r o v i d e d  g u i d e l i n e s  f o r  
i m p l e m e n t i n g  t h e  p r i n c i p l e s  a d v o c a t e d  i n  t h e  T H E  p r o j e c t  ( C a p l e )  .  
T h o s e  w h o  w o r k e d  o n  P h a s e  I I  o f  t h e  T H E  p r o j e c t  s t r e s s e d  t h e  i m p o r t a n c e  o f  
s t u d e n t  a f f a i r s  f o c u s i n g  o n  s t u d e n t  d e v e l o p m e n t ,  b e i n g  i n t e n t i o n a l  i n  e d u c a t i n g  
s t u d e n t  a f f a i r s  p r o f e s s i o n a l s ,  a n d  b e i n g  p r o a c t i v e  i n  t h e  f a c e  o f  r a p i d  c h a n g e  a n d  
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growth in higher education. A holistic view of students underscored these writings, 
as it did prior statements. The authors of these documents, however, more specifically 
noted that a developmental perspective requires being inclusive of student diversity. 
An interactionist perspective was also more clearly evident in the following comment 
from "A Student Development Model": "The students' milieu is a significant factor 
in development and includes both place and time not scheduled by the institution" 
(n.p.). Ongoing rigorous evaluation of programs and collaborative initiatives with 
faculty were viewed as crucial to the success of student affairs programs. In phase 
II of the THE project, the involved scholars stressed the importance of preparation 
of student affairs professionals in the areas of goal setting, assessment, instruction, 
consultation, and milieu management. 
Council of Student Personnel Associations in Higher Education (COSPA; 1974) 
Concurrently with the THE project and in reaction to the same issues facing the 
student affairs field in the 1970s, the Commission on Professional Development of 
COSPA developed a new statement of philosophy and professional preparation. This 
group included representatives from the American College Personnel Association, 
the Association of College and University Housing Officers, the National Association 
of Women Deans and Counselors, and other student affairs associations. Although 
Alva Cooper chaired the committee, the final statement was largely written by Harold 
Grant, George Jones, and Gerald Saddlemire, and was published in the Journal of 
College Student Personnel in 1974. 
The authors of the COSPA statement viewed students as active participants in 
their own learning. They stressed the developmental role of student affairs in working 
collaboratively with students to achieve their potential for self-direction. They also 
highlighted the need to be proactive in policy formulation and decision-making to 
positively impact students. Administrative, instructional, and consultant roles were 
proposed for student affairs professionals. Skills in goal setting, assessment, and 
facilitating development were viewed as crucial in carrying out these roles. The 
authors of the statement went on to outline recommendations concerning educational 
preparation to insure that student affairs professionals would be able to develop the 
skills necessary to carry out their functions. 
A Perspective on Student Affairs (1987) 
The decade of the 1980s saw continuing deficits in the federal budget. Social 
problems, including addiction, poverty, crime, and mental health issues were 
increasingly apparent (Caple, 1998). The vicissitudes of funding were of increasing 
concern in higher education and led to greater reliance on outside funding to sustain 
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p r o g r a m s ,  a s  w e l l  a s  i n c r e a s e d  i n i t i a t i v e s  t o  r e c r u i t  p r e v i o u s l y  u n d e r s e r v e d  s t u d e n t s  
( e . g . ,  s t u d e n t s  o f  c o l o r ,  a d u l t  s t u d e n t s )  ( C a p l e ;  T h e l i n ,  1 9 9 6 ) .  M a r k e t i n g ,  f u n d - r a i s i n g ,  
a n d  r e c r u i t m e n t  b e c a m e  b u z z w o r d s  f o r  e d u c a t o r s  ( T h e l i n ) .  D e c r e a s e d  r e s o u r c e s  a l s o  
c a u s e d  i n s t i t u t i o n s  t o  r e e x a m i n e  t h e i r  m i s s i o n s  a n d  g o a l s  ( C a p l e ) .  A l o n g  w i t h  t h e i r  
f a c u l t y  c o l l e a g u e s ,  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s  t o o k  t i m e  t o  c o n s i d e r  t h e i r  r o l e  i n  
t h i s  n e w  e n v i r o n m e n t .  
W i t h  1 9 8 7  m a r k i n g  t h e  5 0 t h  a n n i v e r s a r y  o f  t h e  S P P V  ( A C E ,  1 9 3 7 / 1 9 8 3 a ) ,  t h e n  
N A S P A  p r e s i d e n t  J u d i t h  C h a m b e r s  e s t a b l i s h e d  a  c o m m i t t e e  t o  r e e x a m i n e  t h e  S P P V  
a n d  d e v e l o p  a  n e w  s t a t e m e n t  d e l i n e a t i n g  t h e  a s s u m p t i o n s  a n d  p u r p o s e s  u n d e r s c o r i n g  
s t u d e n t  a f f a i r s  w o r k .  T h i s  g r o u p ,  t h e  P l a n  f o r  a  N e w  C e n t u r y  C o m m i t t e e ,  w a s  c h a i r e d  
b y  A r t h u r  S a n d e e n  a n d  w o r k e d  i n  c o l l a b o r a t i o n  w i t h  t h e  A m e r i c a n  C o u n c i l  o n  
E d u c a t i o n .  T h e  g r o u p  i s s u e d  A  P e r s p e c t i v e  o n  S t u d e n t  A f f a i r s  ( 1 9 8 7 )  w i t h  t h e  s t a t e d  
i n t e n t i o n  o f  p r e s e n t i n g  a  d o c u m e n t  t h a t  w o u l d  " s t i m u l a t e  g r e a t e r  u n d e r s t a n d i n g  o f  
s t u d e n t  a f f a i r s  a m o n g  l e a d e r s  i n  h i g h e r  e d u c a t i o n "  ( p .  i v ) .  T h e  p a p e r  w a s  d i s t r i b u t e d  
t o  A C E  m e m b e r s  ( i n c l u d i n g  c o l l e g e  p r e s i d e n t s  a n d  s e n i o r  a c a d e m i c  a n d  f i n a n c i a l  
o f f i c e r s ) ,  s e n i o r  s t u d e n t  a f f a i r s  o f f i c e r s  w h o  w e r e  N A S P A  m e m b e r s ,  a n d  f a c u l t y  
( K u h ,  p e r s o n a l  c o m m u n i c a t i o n ,  1 9 8 7 ) .  
T h e  a u t h o r s  o f  t h i s  r e p o r t  t o o k  t h e  p o s i t i o n  t h a t  " t h e  a c a d e m i c  m i s s i o n  o f  t h e  
i n s t i t u t i o n  i s  p r e e m i n e n t "  ( p .  9 )  a n d  t h a t  s t u d e n t  a f f a i r s  s h o u l d  s u p p o r t  r a t h e r  t h a n  
c o m p e t e  w i t h  t h i s  m i s s i o n .  T h e  r e s p o n s i b i l i t y  o f  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s  t o  
t h e i r  i n s t i t u t i o n s  a s  w e l l  a s  t o  s t u d e n t s  w a s  s t r e s s e d .  R e f l e c t i n g  b a c k  o n  t h e  p r a g m a t i c  
r o o t s  o f  t h e  p r o f e s s i o n ,  h o w e v e r ,  t h e  u n i q u e n e s s  o f  e a c h  s t u d e n t  a n d  t h e  i m p o r t a n c e  
o f  r e s p e c t i n g  d i f f e r e n c e s  w e r e  a l s o  k e y  p o i n t s  i n  t h e  s t a t e m e n t .  T h e  n e e d  t o  
u n d e r s t a n d  a n d  a d d r e s s  a f f e c t i v e  a s  w e l l  a s  c o g n i t i v e  a s p e c t s  o f  s t u d e n t  l e a r n i n g  i n  
a n d  o u t  o f  t h e  c l a s s r o o m  w a s  n o t e d .  O t h e r  D e w e y i a n  a s s u m p t i o n s  i n c l u d e d  i n  t h e  
r e p o r t  i n c l u d e d  t h e  n e e d  t o  c r e a t e  a  p o s i t i v e  e n v i r o n m e n t  i n  w h i c h  l e a r n i n g  c o u l d  
o c c u r ,  t h e  r e s p o n s i b i l i t y  t h a t  s t u d e n t s  h a v e  f o r  t h e i r  o w n  l i v e s ,  a n d  t h e  i m p o r t a n c e  
o f  t e a c h i n g  e f f e c t i v e  c i t i z e n s h i p  .  
R e a s o n a b l e  E x p e c t a t i o n s  ( 1 9 9 4 )  
T h e  1 9 9 0 s  s a w  a  m a j o r  t r a n s f o r m a t i o n  o f  U n i t e d  S t a t e s  s o c i e t y  c a u s e d  b y  c o n t i n u i n g  
e c o n o m i c  c h a l l e n g e s ,  t h e  e x p l o s i o n  o f  t e c h n o l o g y ,  d e m o g r a p h i c  c h a n g e s ,  
g l o b a l i z a t i o n ,  i n c r e a s i n g  g o v e r n m e n t  r e g u l a t i o n ,  a n d  c h a n g i n g  s o c i a l  n o r m s  
( W o o d a r d ,  1 9 9 8 ) .  " D o i n g  m o r e  w i t h  l e s s "  b e c a m e  t h e  m o t t o  f o r  h i g h e r  e d u c a t i o n  
a n d  s t u d e n t  a f f a i r s  ( T h e l i n ,  1 9 9 6 ,  p .  1 9 ) .  S e v e r a l  r e p o r t s  a p p e a r e d  i n  t h e  1 9 9 0 s  a s  
t h e  p r o f e s s i o n  a t t e m p t e d  t o  l e g i t i m i z e  i t s  r o l e  i n  t h e  f a c e  o f  t h e s e  s i g n i f i c a n t  
c h a l l e n g e s  .  
F i r s t ,  a n o t h e r  N A S P A  p r o j e c t  w a s  l a u n c h e d  i n  1 9 9 4 .  T i t l e d  R e a s o n a b l e  E x p e c t a t i o n s ,  
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the purpose of this project was to examine what students and institutions should 
expect from each other in five areas: teaching and learning, curriculum, institutional 
integrity, campus life, and educational services. The authors of this piece, George 
Kuh, James Lyons, Tom Miller, and JoAnne Trow, attempted to focus attention on 
the quality of undergraduate education. They recognized the diverse nature of higher 
education in the United States and provided expectations that fit a wide range of students. 
Individuality, context, and holistic development of students were stressed. Cooperation 
and collaboration between faculty and student affairs administrators were assumed 
and a great deal of focus was placed on instructional and curricular expectations. 
The Student Learning Imperative (1996) 
In the fall of 1993, ACPA President Charles Schroeder convened a group of scholars 
and leaders in higher education (including George Kuh, Alexander Astin, Helen 
Astin, Theodore Marchese, Ernest Pascarella, and others) "to examine how student 
affairs educators could enhance student learning and personal development" (ACPA, 
1996, p. 5). The final version of the Student Learning Imperative was published in 
1996. In the statement, the authors asserted that demands for accountability would 
require a reprioritizing of the goals of higher education. They suggested that student 
learning should be the primary goal for everyone involved in higher education, 
including student affairs professionals. 
Although the SLI is often cited as moving the student affairs field in a new 
direction, the authors of this document reframed and restated many of the themes 
identified in earlier philosophical statements, beginning with the 1937 SPPV (ACE, 
1937 /1983a). Collaboration was a key to the "seamless environment" advocated in 
the SLI. An interactionist perspective was implied in the suggestion that milieu 
management be used to create environments in which learning can occur. Clearly, 
the authors of this statement called on student affairs professionals to assume an 
educational role and to base their work on an empirically grounded and tested 
knowledge base. 
Principles of Good Practice (1997) 
In 1996, ACPA President Paul Oliaro and NASPA President Suzanne Gordon commis-
sioned a joint committee, cochaired by Greg Blimling and Elizabeth Whitt, to draft 
Principles of Good Practice. Inventories to assess good practice were prepared by a 
second committee led by the two presidents. A document including both the statement 
and the inventories was published in 1997. According to Oliaro and Gordon, "The 
principles and the inventories are designed to offer student affairs educators another 
tool to use in the creation of positive learning environments for our students." (n.p.) 
Journal of College Student Development 
• 
• 
• 
• 
• 
• 
.. 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
•  
P h i l o s o p h i c a l  S t a t e m e n t s  
T h e  a u t h o r s  o f  t h i s  r e p o r t  d e f i n e d  g o o d  p r a c t i c e s  a s  t h o s e  t h a t  e n c o u r a g e  a c t i v e  
l e a r n i n g ,  d e v e l o p m e n t  o f  v a l u e s  a n d  e t h i c a l  b e h a v i o r ,  h i g h  e x p e c t a t i o n s  f o r  s t u d e n t  
l e a r n i n g ,  e m p i r i c a l l y  b a s e d  i n q u i r y  t o  e n h a n c e  s t u d e n t  a n d  i n s t i t u t i o n a l  o u t c o m e s ,  
s t e w a r d s h i p  o f  r e s o u r c e s ,  c o l l a b o r a t i o n ,  a n d  i n c l u s i v e  a n d  s u p p o r t i v e  c o m m u n i t i e s  .  
A s s u m p t i o n s  a b o u t  t h e  h o l i s t i c  d e v e l o p m e n t  o f  s t u d e n t s  a n d  t h e  v a l u e  o f  i n d i v i d u a l  
d i f f e r e n c e s  a n d  p o t e n t i a l  s u p p o r t e d  t h e s e  p r i n c i p l e s .  T h e  a u t h o r s  a l s o  n o t e d  t h a t  
t h e  p r i n c i p l e s  m u s t  b e  r e a d  w i t h  h i s t o r i c a l  a n d  i n s t i t u t i o n a l  c o n t e x t s  i n  m i n d  .  
P o w e r f u l  P a r t n e r s h i p s  ( 1 9 9 8 )  
A  J o i n t  T a s k  F o r c e  o n  S t u d e n t  L e a r n i n g ,  w i t h  r e p r e s e n t a t i v e s  f r o m  t h e  A m e r i c a n  
A s s o c i a t i o n  f o r  H i g h e r  E d u c a t i o n  ( A A H E ) ,  A C P A ,  a n d  N A S P A ,  i s s u e d  t h e i r  f i n a l  
r e p o r t  i n  J u n e  1 9 9 8 .  T i t l e d  P o w e i f u l  P a r t n e r s h i p s :  A  S h a r e d  R e s p o n s i b i l i t y  f o r  
L e a r n i n g ,  t h i s  s t a t e m e n t  i s  b a s e d  o n  t h e  p r e m i s e  t h a t  " o n l y  w h e n  e v e r y o n e  o n  
c a m p u s - p a r t i c u l a r l y  a c a d e m i c  a f f a i r s  a n d  s t u d e n t  a f f a i r s  s t a f f - s h a r e s  t h e  
r e s p o n s i b i l i t y  f o r  s t u d e n t  l e a r n i n g  w i l l  w e  b e  a b l e  t o  m a k e  s i g n i f i c a n t  p r o g r e s s  i n  
i m p r o v i n g  i t "  ( p .  1  ) .  T h e  a u t h o r s  f i r s t  s u m m a r i z e d  r e s e a r c h  f i n d i n g s  a b o u t  s t u d e n t  
l e a r n i n g  a n d  i m p l i c a t i o n s  o f  t h i s  s c h o l a r s h i p  f o r  t e a c h i n g ,  c u r r i c u l a ,  l e a r n i n g  
e n v i r o n m e n t s ,  a n d  a s s e s s m e n t .  E x a m p l e s  w e r e  p r o v i d e d  o f  e x e m p l a r y  c o l l a b o r a t i v e  
a c a d e m i c  a n d  s t u d e n t  a f f a i r s  p r o g r a m s  d e s i g n e d  t o  f a c i l i t a t e  s t u d e n t  l e a r n i n g .  
T h e  i m p o r t a n c e  o f  c o l l a b o r a t i o n  f o r  t h e  p u r p o s e  o f  a c h i e v i n g  l e a r n i n g  o u t c o m e s  
w a s  s t r e s s e d  i n  t h i s  d o c u m e n t .  T h e  a u t h o r s  n o t e d  t h a t  e d u c a t o r s  h a v e  a  r e s p o n s i b i l i t y  
t o  m o d e l  f o r  s t u d e n t s  b y  w o r k i n g  w i t h  o t h e r s  t o  a c h i e v e  c o m m o n  g o a l s .  I n  p r e s e n t i n g  
r e s e a r c h  f i n d i n g s  r e l a t e d  t o  s t u d e n t  l e a r n i n g ,  e m p i r i c a l l y  b a s e d  p r a c t i c e  w a s  
a d v o c a t e d .  T h e  l e a r n i n g  p r i n c i p l e s  t h a t  w e r e  p r e s e n t e d  u n d e r s c o r e d  t h e  i m p o r t a n c e  
o f  h o l i s t i c  d e v e l o p m e n t ,  a t t e n t i o n  t o  i n d i v i d u a l  d i f f e r e n c e s ,  c r e a t i o n  o f  s u p p o r t i v e  
e n v i r o n m e n t s ,  c o n t e x t ,  a n d  s t u d e n t  a g e n c y .  A c c o u n t a b i l i t y  t o  o u t s i d e  c o n s t i t u e n c i e s  
s u c h  a s  g o v e r n i n g  b o a r d s ,  c o m m u n i t i e s ,  a n d  a c c r e d i t i n g  a g e n c i e s  w a s  r e c o g n i z e d  .  
T h e  T r e n d s  P r o j e c t  ( 1 9 9 9 )  
T h e  T r e n d s  P r o j e c t  g r e w  o u t  o f  a n  i n i t i a t i v e  o f  t h e  A C P A  S e n i o r  S c h o l a r s  t o  i d e n t i f y  
a  r e s e a r c h  a g e n d a  t h e y  c o u l d  s h a r e  w i t h  t h e  n e w l y  i d e n t i f i e d  A C P A  E m e r g i n g  
S c h o l a r s  ( J o h n s o n  &  C h e a t h a m ,  1 9 9 9 ) .  I n  1 9 9 7 ,  S u s a n  K o m i v e s  a n d  d o c t o r a l  s t u d e n t s  
a t  t h e  U n i v e r s i t y  o f  M a r y l a n d  c o m p l e t e d  a  t r e n d s  a n a l y s i s  b y  r e v i e w i n g  e x i s t i n g  
l i t e r a t u r e  a n d  d o c u m e n t s  f r o m  n u m e r o u s  h i g h e r  e d u c a t i o n  p r o f e s s i o n a l  a s s o c i a t i o n s  .  
T h e y  i d e n t i f i e d  e i g h t  t r e n d s  t h a t  w i l l  a f f e c t  t h e  f u t u r e  o f  h i g h e r  e d u c a t i o n .  T h e  
S e n i o r  S c h o l a r s  n e x t  p r e p a r e d  p o s i t i o n  p a p e r s  f o c u s i n g  o n  e a c h  o f  t h e s e  t r e n d s  a n d  
d e v e l o p e d  a  s e r i e s  o f  r e l a t e d  r e s e a r c h  q u e s t i o n s .  T h e s e  q u e s t i o n s  w e r e  t h e n  
d i s s e m i n a t e d  t o  e n c o u r a g e  r e s e a r c h  a c t i v i t y  i n  t h e  i d e n t i f i e d  a r e a s  .  
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The trends identified by the Senior Scholars included: (a) improving access 
and educational success for diverse students, (b) responding to the rising cost of 
higher education, (c) learning and teaching, (d) technology, (e) the changing nature 
of work in higher education, (f) collaboration and partnerships, (g) accountability 
for student affairs, and (h) changing government roles relative to higher education. 
Themes identified in previous statements reappeared in these papers. As we have 
noted, diversity, teaching and learning, collaboration, accountability, and the role 
and function of student affairs professionals have been familiar topics for student 
affairs professionals for decades. Newer areas of concern appear to be technology, 
affordability, and governmental relations, perhaps in response to external forces 
during a historical time when technological change was rapid and the value of higher 
education was being questioned. 
UNDERLYING THEMES 
The themes that emerged from the documents reviewed above include: a holistic 
perspective, attention to individual differences, student agency, an interactionist 
perspective, consideration of context, intentionality, empirically grounded initiatives, 
a role in instruction and learning, collaboration, functional focus, education for 
citizenship, and accountability. The first three of these themes focus on the manner 
in which students are viewed and the second two acknowledge the role of the 
environment in student development. The next five themes relate to the ways in 
which student affairs professionals carry out their work, and the final two themes 
suggest that student affairs must consider its larger responsibility to society. Table 
1 includes a summary of the major themes identified in these reports. 
View of Students 
The most prevalent and foundational concept found in all of the statements we 
reviewed is the notion that the "whole" student must be considered in every 
educational endeavor. From the 1937 SPPV (ACE, 1937/1983a) through the Trends 
Project papers (Johnson & Cheatham, 1999), the importance of recognizing affective 
as well as cognitive processes was a major theme. The authors of the various reports 
stressed that developmental and learning outcomes must be holistic in nature. Lloyd-
Jones and Smith's book, Student Personnel as Deeper Teaching (1954), as well as 
later statements focused on learning, advocated learning strategies that consider 
affective needs as well as cognitive learning styles. 
Respect for individual differences is a second long-standing value of the 
profession. The early statements reflected a more simplistic understanding of this 
concept, calling for treating each student as an individual (ACE, 1949/1983b ). 
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•  
T A B L E  1 .  
•  
T h e m e s  F o u n d  i n  S t u d e n t  A f f a i r s  P o s i t i o n  P a p e r s  
•  
P o s i t i o n  P a p e r  
•  
T h e m e  
S P P V 1  S P P V 1 1  D T  H a z e n  B r o w n  T H E  I I  C O S P A N A S P A  
R E  S L I  P G P  P P  T r e n d s  
•  
H o l i s t i c  p e r s p e c t i v e  
X  X  X  X  
X  X  X  X  X  X  X  X  X  
•  
A t t e n t i o n  t o  i n d i v i d u a l  
d i f f e r e n c e s  
X  X  X  X  X  X  X  X  X  X  X  
•  
S t u d e n t  a g e n c y  
X  X  X  X  X  X  X  X  X  
X  
X  X  
•  
l n t e r a c t i o n i s t  
•  
p e r s p e c t i v e  
X  X  X  X  X  X  X  X  X  X  
X  
X  X  
•  
C o n s i d e r a t i o n  o f  
•  
c o n t e x t  
X  X  X  X  X  X  X  X  X  
X  X  X  
•  
I n t e n t i o n a l i t y  
X  X  X  X  
X  
X  
X  X  
X  
X  X  X  
•  
E m p i r i c a l l y  g r o u n d e d  
i n i t i a t i v e s  
X  X  X  X  X  X  X  X  
X  X  X  
•  
R o l e  i n  i n s t r u c t i o n  
•  
a n d  l e a r n i n g  
X  X  X  X  
X  X  
X  X  X  
X  X  X  
•  
C o l l a b o r a t i o n  
X  X  X  
X  X  X  X  
X  X  
X  X  X  
•  
F u n c t i o n a l  f o c u s  
X  X  X  X  
•  
E d u c a t i o n  f o r  c i t i z e n s h i p  
X  
X  
X  
X  
•  
A c c o u n t a b i l i t y  
X  X  X  X  X  X  
•  
N o t e .  S P P V I  = S t u d e n t  P e r s o n n e l  P o i n t  o f  V i e w  ( A C E ,  1 9 3 7 ) ;  S P P V I I  = S t u d e n t  P e r s o n n e l  P o i n t  o f  V i e w  
•  
( A C E ,  1 9 4 9 ) ;  D T  =  S t u d e n t  P e r s o n n e l  W o r k  a s  D e e p e r  T e a c h i n g  ( L l o y d - J o n e s  &  S m i t h ,  1 9 5 4 ) ;  
H a z e n  =  T h e  S t u d e n t  i n  H i g h e r  E d u c a t i o n  ( C o m m i t t e e  o n  t h e  S t u d e n t  i n  H i g h e r  E d u c a t i o n ,  H a z e n  
•  
F o u n d a t i o n ,  1 9 6 8 ) ;  B r o w n  =  S t u d e n t  D e v e l o p m e n t  i n  T o m o r r o w ' s  H i g h e r  E d u c a t i o n  - A  R e t u r n  t o  
t h e  A c a d e m y  ( B r o w n ,  1 9 7 2 ) ;  T H E  I I =  T o m o r r o w ' s  H i g h e r  E d u c a t i o n  P r o j e c t  ( A C P A ,  1 9 7 4 ,  T .  H .  E .  
P r o j e c t ,  1 9 7 5 ,  M i l l e r  &  P r i n c e ,  1 9 7 7 ) ;  C O S P A  =  S t u d e n t  D e v e l o p m e n t  S e r v i c e s  i n  H i g h e r  E d u c a t i o n  
•  
( C O S P A ,  1 9 7 4 ) ;  N A S P A  =  A  P e r s p e c t i v e  o n  S t u d e n t  A f f a i r s  ( N A S P A ,  1 9 8 7 ) ;  R E  =  R e a s o n a b l e  
E x p e c t a t i o n s  ( N A S P A ,  1 9 9 4 ) ;  S L I  =  T h e  S t u d e n t  L e a r n i n g  I m p e r a t i v e  ( A C P A ,  1 9 9 6 ) ;  P G P  = P r i n c i p l e s  
•  
o f  G o o d  P r a c t i c e  ( A C P A I N A S P A ,  1 9 9 7 ) ;  P P  =  P o w e r f u l  P a r t n e r s h i p s :  A  S h a r e d  R e s p o n s i b i l i t y  f o r  
L e a r n i n g  ( J o i n t  T a s k  F o r c e ,  1 9 9 8 )  ;  T r e n d s =  H i g h e r  E d u c a t i o n  T r e n d s  f o r  t h e  N e x t  C e n t u r y :  A  
•  
R e s e a r c h  A g e n d a  f o r  S t u d e n t  S u c c e s s  ( J o h n s o n  &  C h e a t h a m ,  1 9 9 9 )  .  
•  
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No laboration was provided concerning ways in which students might differ. As 
United States society became more complex and student populations became more 
diverse, the need to be more knowledgeable about older students, students from 
different socioeconomic backgrounds, and various racial and ethnic populations 
was more explicitly stated. In addition to understanding and being sensitive to the 
needs of different types of students, authors of later statements also recognized the 
importance of educating all students about diversity, appreciation of differences, 
and respect for all people, regardless of background. 
Assisting students to develop a sense of agency was recognized as a third 
important goal for student affairs professionals. Statements about the important role 
that students play in their own development were present in early philosophy 
statements as well as later documents. An underlying goal note in many of these 
papers was to provide students with opportunities to increase self-awareness and 
self-direction. Providing students with significant choice and meaningful educational 
experiences that enable them to engage in reflection and meaning-making was 
stressed throughout these reports. 
The Role of the Environment 
An interactionist perspective threads through the majority of the reviewed student 
affairs philosophy statements. Strongly influenced by pragmatic philosophy and 
the early work of Bums Crookston and other scholars who stressed the important 
role played by the environment in student development, the authors of the field's 
major documents called on student affairs professionals to "manage the milieu" 
and create supportive "learning communities." 
The statements also pointed out the importance of considering context when 
developing student affairs and academic initiatives. In some cases, particularly in 
the 1949 SPPV (ACE, 1949/1983b), context was defined as the whole world. The 
statement itself illustrated the influence of historical context with its references to 
helping students learn to live in a global society and become better citizens, 
overriding issues in the post-World War II era. In other cases, context referred to 
issues facing United States society (for example, Brown's 1972 references to 
changing societal norms around religion and marriage and family) or to institutional 
values and mission (for example, the stress in Principles of Good Practice on being 
aware of the institutions' goals and using resources to further those goals). 
The Work of Student Affairs 
Beginning with the 1949 SPPV (ACE, 1949/1983b), authors of all of the 
philosophical statements advocated an intentional approach to student affairs work. 
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P h i l o s o p h i c a l  S t a t e m e n t s  
M e r e l y  p r o v i d i n g  s e r v i c e s  t o  s t u d e n t s  w h o  s h o w e d  u p  w i t h  n e e d s  a n d  r e q u e s t s  w a s  
v i e w e d  a s  i n a d e q u a t e  f o r  a  p r o f e s s i o n  t h a t  t r u l y  w i s h e s  t o  h a v e  a n  i m p a c t  o n  s t u d e n t s  .  
T h e  i m p o r t a n c e  o f  i d e n t i f y i n g  d e v e l o p m e n t a l  a n d  l e a r n i n g  o u t c o m e s  a n d  d e s i g n i n g  
i n t e r v e n t i o n s  t o  a c h i e v e  t h e s e  o u t c o m e s  w a s  h i g h l i g h t e d  a g a i n  a n d  a g a i n  .  
T o  b e  i n t e n t i o n a l ,  t h e  s t a t e m e n t s  p o i n t e d  o u t ,  t h e  w o r k  o f  s t u d e n t  a f f a i r s  
p r o f e s s i o n a l s  m u s t  b e  g r o u n d e d  i n  r e s e a r c h  a n d  t h e o r y .  I n d e e d  t h e  f i r s t  S P P V  ( A C E ,  
1 9 3 7 1 1 9 8 3 a )  a d v o c a t e d  f o r  f u r t h e r  r e s e a r c h  t o  i n c r e a s e  u n d e r s t a n d i n g  o f  s t u d e n t  
n e e d s .  B r o w n  ( 1 9 7 2 )  c a l l e d  o n  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s  t o  v i e w  t h e m s e l v e s  a s  
b e h a v i o r a l  s c i e n t i s t s  a n d  t o  a c t i v e l y  e n g a g e  i n  r e s e a r c h ,  a s s e s s m e n t ,  a n d  e v a l u a t i o n .  
M a n y  o f  t h e  s t a t e m e n t s ,  m o s t  r e c e n t l y  P o w e r f u l  P a r t n e r s h i p s  ( J o i n t  T a s k  F o r c e ,  
1 9 9 8 ) ,  b e g a n  w i t h  a  s u m m a r y  o f  r e s e a r c h  f i n d i n g s  a b o u t  s t u d e n t  d e v e l o p m e n t  o r  
l e a r n i n g ,  f o l l o w e d  b y  a  d e m o n s t r a t i o n  o f  w a y s  t h a t  p r a c t i c e  c o u l d  b e  i n f o r m e d  b y  
t h i s  k n o w l e d g e  b a s e  .  
T h e  r o l e  o f  s t u d e n t  a f f a i r s  i n  i n s t r u c t i o n  w a s  a l s o  a  c o m m o n  t h e m e  i n  e v e r y  
o n e  o f  t h e  d o c u m e n t s  r e v i e w e d .  M a n y  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s  e r r o n e o u s l y  
b e l i e v e  t h a t  s t u d e n t  l e a r n i n g  i s  a  n e w  i n i t i a t i v e  f o r  t h e  f i e l d .  A  c a r e f u l  r e a d i n g  o f  
t h e  S P P V  ( A C E ,  1 9 3 7 / 1 9 8 3 a )  r e v e a l s  t h a t  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s  w e r e  b e i n g  
c a l l e d  u p o n  t o  t e a c h  a n d  t o  a d v i s e  f a c u l t y  a b o u t  l e a r n i n g  p r i n c i p l e s  a n d  s t u d e n t  
c h a r a c t e r i s t i c s  a s  e a r l y  a s  1 9 3 7 .  A l t h o u g h  t h e  a u t h o r s  o f  t h e  1 9 4 9  S P P V  ( A C E ,  
1 9 4 9 1 1 9 8 3 b )  m o v e d  a w a y  f r o m  i n s t r u c t i o n  a s  a  c e n t r a l  f o c u s  o f  s t u d e n t  a f f a i r s ,  
L l o y d - J o n e s  a n d  S m i t h  ( 1 9 5 4 )  q u i c k l y  r e m i n d e d  t h e  f i e l d  o f  i t s  i m p o r t a n c e .  B r o w n ' s  
( 1 9 7 2 )  m o n o g r a p h  i s  t i t l e d  A  R e t u r n  t o  t h e  A c a d e m y ;  i n  i t  h e  s t r o n g l y  a d v o c a t e d  
t h a t  s t u d e n t  a f f a i r s  w o r k  b e  d o n e  i n  a c a d e m i c  s e t t i n g s  a n d  t h a t  s t u d e n t  a f f a i r s  
p r o f e s s i o n a l s  p l a y  a  c e n t r a l  r o l e  i n  i n s t r u c t i o n  a n d  e d u c a t i o n  o f  s t u d e n t s .  C e r t a i n l y  
t h e  S t u d e n t  L e a r n i n g  I m p e r a t i v e  r e s t a t e d  a n d  r e e m p h a s i z e d  t h e  i m p o r t a n c e  o f  s t u d e n t  
l e a r n i n g  a s  t h e  m o s t  c r u c i a l  o u t c o m e  o f  h i g h e r  e d u c a t i o n  a n d  p r o v i d e d  n e w  e n e r g y  
f o r  s t u d e n t  a f f a i r s  t o  a s s u m e  a n  e d u c a t i o n a l  r o l e  i n  c o l l e g e  a n d  u n i v e r s i t y  s e t t i n g s  .  
C l o s e l y  t i e d  t o  t h e  i n s t r u c t i o n a l  r o l e  t h a t  t h e  s t a t e m e n t s  c a l l e d  o n  s t u d e n t  a f f a i r s  
p r o f e s s i o n a l s  t o  p l a y ,  i s  t h e  r o l e  o f  c o l l a b o r a t o r .  A g a i n ,  b e g i n n i n g  w i t h  t h e  f i r s t  
S P P V  s t a t e m e n t  ( A C E ,  1 9 3 7 1 1 9 8 3 a ) ,  c o o p e r a t i o n  w i t h  f a c u l t y  a n d  o t h e r  a g e n t s  o f  
t h e  i n s t i t u t i o n  h a s  b e e n  s e e n  a s  c r i t i c a l  t o  a c c o m p l i s h  t h e  g o a l s  o f  s t u d e n t  
d e v e l o p m e n t  a n d  l e a r n i n g  e s t a b l i s h e d  f o r  t h e  p r o f e s s i o n .  A c c o r d i n g  t o  t h e  a u t h o r s  
o f  t h i s  s t a t e m e n t  a n d  l a t e r  o n e s ,  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s  n e e d  t o  c o l l a b o r a t e  i n  
m a n y  w a y s .  F i r s t ,  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s  a r e  c a l l e d  o n  t o  p r o v i d e  i n f o r m a t i o n  
t o  f a c u l t y  a n d  o t h e r s  a b o u t  t h e  n e e d s ,  c h a r a c t e r i s t i c s ,  a n d  d e v e l o p m e n t a l  p r o c e s s e s  
o f  s t u d e n t s .  S e c o n d ,  t h e y  w o r k  t o g e t h e r  w i t h  f a c u l t y  t o  d e v e l o p  c l a s s r o o m  i n i t i a t i v e s  
a n d  d e s i g n  c u r r i c u l a r  i n n o v a t i o n s  t o  a c c o m p l i s h  l e a r n i n g  o u t c o m e s .  F i n a l l y ,  t h e y  
s e r v e  a s  c o - i n s t r u c t o r s  a n d  p r o g r a m  p r o v i d e r s  t o  c a r r y  o u t  l e a r n i n g  i n i t i a t i v e s  a n d  
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to build learning communities. 
The organizational structure of student affairs was the focus of much of the 
1949 SPPV (ACE, 1949/1983b). The manner in which student affairs professionals 
were to carry out their responsibilities was as important, if not more so, to the authors 
of this piece as the goals and principles of the field. This emphasis on function was 
also apparent in the documents of the 1970s-in the COSPA report (1974) and the 
second THE report (1975), the authors wrote extensively about the various functions 
that student affairs professionals should perform on campus. Later statements lack 
this emphasis on function. 
Responsibility to Society 
Less consistent, yet still apparent in several of the student affairs philosophical 
statements, were reminders to the field of its responsibilities to society. The authors 
of the 1949 SPPV (ACE, 194911983b) were probably the most adamant about the 
importance of preparing students to be good democratic citizens. Brown's (1972) 
statement also noted that student affairs professionals must consider the students' 
place in society and help them develop the skills to assume their roles in the larger 
environment. The authors of the 1987 NASPA statement and Principles of Good 
Practice (ACPA/NASPA, 1997) also recognized effective citizenship as an important 
goal of higher education. 
Accountability to society is a consistent theme in the position papers written in 
the 1990s. Again, the influence of historical context seems clear with regard to this 
concern. A rapidly changing society and increasing scrutiny by outside agents such 
as governing boards, state and federal legislators, and the media have sensitized 
higher education to the importance of its reputation with external audiences. To 
secure necessary support to accomplish its goals, accountability to society is likely 
to continue to be an important consideration for student affairs. 
CONCLUSIONS, IMPLICATIONS, AND FUTURE DIRECTIONS 
The 13 statements of philosophy we examined have guided student affairs practice 
and preparation for over 60 years. In reviewing these works, we are left with the 
feeling that the student affairs field has known what it is about since its inception. 
Student affairs professionals' responsibility to insure the total development of all 
students by creating supportive and responsive environments in collaboration with 
their faculty colleagues remains as vital a goal now as it was in 1937. Although the 
field's knowledge base has increased and the language used to describe its mission 
may have changed, its overarching goals remain constant and provide a clear and 
critical direction as higher education enters the new century. 
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P h i l o s o p h i c a l  S t a t e m e n t s  
A  c l o s e r  e x a m i n a t i o n  o f  t h e s e  w o r k s  l e a d s  t o  s o m e  i n t e r e s t i n g  c o n c l u s i o n s ,  
h o w e v e r .  F i r s t ,  t h e  c o m m o n  f o u n d a t i o n  o f  a l l  t h e s e  s t a t e m e n t s ,  a n d  t h e r e f o r e  o f  t h e  
s t u d e n t  a f f a i r s  p r o f e s s i o n ,  s e e m s  t o  b e  t h e  p r a g m a t i c  p h i l o s o p h y  o f  J o h n  D e w e y .  
T h e  p r i n c i p l e s  h e  a d v o c a t e d  ( e . g . ,  t h e  w o r t h  o f  t h e  i n d i v i d u a l ,  a  h o l i s t i c  a p p r o a c h ,  
t h e  i m p o r t a n c e  o f  e x p e r i e n c e ,  a n d  a t t e n t i o n  t o  t h e  e n v i r o n m e n t )  a r e  t h e  c o m m o n  
t h r e a d s  t h a t  h a v e  g u i d e d  t h e  s t u d e n t  a f f a i r s  p r o f e s s i o n  f r o m  i t s  b e g i n n i n g s .  
W h e r e  m o r e  v a r i a t i o n  i s  a p p a r e n t  i s  i n  r e g a r d  t o  t h e  r o l e s  a n d  f u n c t i o n s  o f  s t u d e n t  
a f f a i r s  p r o f e s s i o n a l s .  T h e  1 9 3 7  S P P V  w a s  c l e a r l y  f o c u s e d  o n  t h e  c o l l a b o r a t i v e  a n d  
e d u c a t i o n a l  r o l e  o f  s t u d e n t  a f f a i r s ,  b u t  i n  1 9 4 9 ,  t h e  f i e l d  s e e m e d  t o  d r i f t  a w a y  f r o m  
t h i s  f o c u s  a n d  a d o p t  a  m o r e  s u b o r d i n a t e  p o s i t i o n .  S p e c i f i c  o u t - o f - c l a s s  f u n c t i o n s  
w e r e  l i s t e d  i n  t h e  r e v i s e d  S P P V  a n d  a d m i n i s t r a t i o n  t o o k  p r e c e d e n c e  o v e r  i n s t r u c t i o n .  
L l o y d - J o n e s  a n d  S m i t h  ( 1 9 5 4 ) ,  t h e  H a z e n  C o m m i t t e e  ( 1 9 6 8 ) ,  a n d  B r o w n  ( 1 9 7 2 )  a l l  
t o o k  e x c e p t i o n  t o  t h i s  s h i f t  a n d  c a l l e d  f o r  a  r e t u r n  t o  t h e  o r i g i n a l  e d u c a t i o n a l  r o l e  
o f  s t u d e n t  a f f a i r s .  I n  t h e  1 9 7 0 s  a n d  1 9 8 0 s ,  h o w e v e r ,  t h e  f i e l d  a g a i n  f o c u s e d  i t s  
a t t e n t i o n  o n  n o n i n s t r u c t i o n a l  f u n c t i o n s  a n d  r o l e s .  T h e  s t r o n g e s t  s t a t e m e n t  o f  t h e  
s u p p o r t  f u n c t i o n  o f  s t u d e n t  a f f a i r s  w a s  f o u n d  i n  t h e  1 9 8 7  N A S P A  p a p e r ,  w h i c h  
c o n c l u d e d  t h a t  t h e  " a c a d e m i c  m i s s i o n  o f  t h e  i n s t i t u t i o n  i s  p r e e m i n e n t "  ( p .  9 )  a n d  
t h a t  " t h e  w o r k  o f  s t u d e n t  a f f a i r s  s h o u l d  n o t  c o m p e t e  w i t h  a n d  c a n n o t  s u b s t i t u t e  f o r  
t h a t  a c a d e m i c  e x p e r i e n c e " ;  r a t h e r  " s t u d e n t  a f f a i r s  e n h a n c e s  a n d  s u p p o r t s  t h e  
a c a d e m i c  m i s s i o n "  ( p .  1 0 ) .  T h e  a u t h o r s  o f  s t a t e m e n t s  w r i t t e n  i n  t h e  1 9 9 0 s  r e j e c t e d  
t h i s  p o s i t i o n ,  s t r o n g l y  a d v o c a t i n g  a  r e t u r n  t o  a  c o l l a b o r a t i v e  r o l e  w i t h  f a c u l t y  a n d  
a n  e d u c a t i o n a l  m i s s i o n  f o r  t h e  s t u d e n t  a f f a i r s  f i e l d .  G i v e n  t h e  s t r o n g  p u s h  f o r  
a c c o u n t a b i l i t y  o v e r  t h e  l a s t  d e c a d e ,  c e r t a i n l y  t h i s  p o s i t i o n  s e e m s  m o r e  t e n a b l e  t h a n  
o n e  t h a t  s u g g e s t s  t h a t  t h e  r o l e  o f  s t u d e n t  a f f a i r s  i s  m e r e l y  e x t r a c u r r i c u l a r  .  
H a v e  t h e s e  1 3  s t a t e m e n t s  r e a l l y  h a d  a n  i m p a c t  o n  t h e  f i e l d  o f  s t u d e n t  a f f a i r s  o r  
w e r e  t h e y  m e r e l y  t i m e - c o n s u m i n g  w r i t i n g  p r o j e c t s  t o  k e e p  l e a d i n g  s t u d e n t  a f f a i r s  
s c h o l a r s  b u s y ?  T o  t h e  e x t e n t  t h a t  n e w  s t u d e n t  a f f a i r s  p r o f e s s i o n a l s  r e a d  a n d  a b s o r b  
t h e  s t a t e m e n t s ,  t h e y  d o  m u c h  t o  u n d e r s c o r e  t h e  c e n t r a l i t y  o f  t h e  s t u d e n t  a f f a i r s  f i e l d  
i n  h i g h e r  e d u c a t i o n .  I n  t h e  l a r g e l y  p o s i t i v i s t  e n v i r o n m e n t  o f  t h e  v a r i o u s  a c a d e m i c  
d i s c i p l i n e s ,  w h i c h  f o c u s  o n  t h e  l i f e  o f  t h e  m i n d ,  s c i e n t i f i c  m e t h o d ,  a n d  f i n d i n g  t h e  
t r u t h  t h r o u g h  d i s c i p l i n e d  s t u d y ,  t h e  c o n t r a s t i n g  v a l u e s  r e p r e s e n t e d  b y  t h e  p r a g m a t i c  
p h i l o s o p h y  o f  s t u d e n t  a f f a i r s  a r e  a n  i m p o r t a n t  c o u n t e r b a l a n c e .  A l t h o u g h  e a c h  o f  
t h e s e  s t a t e m e n t s  d i d  r e s t a t e  a n d  r e i n f o r c e  c o r e  v a l u e s  p r e s e n t e d  i n  e a r l i e r  p o s i t i o n  
p a p e r s ,  t h e  p r o c e s s  o f  r e v i s i t i n g  a n d  c o n f i r m i n g  t h e s e  v a l u e s  i s  h e a l t h y ,  p a r t i c u l a r l y  
g i v e n  t h e  u n f o r t u n a t e  l a c k  o f  a t t e n t i o n  p a i d  t o  t h e  h i s t o r y  o f  s t u d e n t  a f f a i r s  i n  m o s t  
p r e p a r a t i o n  p r o g r a m s .  S e r i o u s  s t u d y  o f  t h e  i m p a c t  o f  t h e s e  r e p o r t s  o n  t h e  p r a c t i c e  
o f  s t u d e n t  a f f a i r s  i s  n e e d e d  .  
H o w e v e r ,  w e  a r e  l e f t  w i t h  t h e  n a g g i n g  q u e s t i o n ,  " I s  t h a t  a l l  t h e r e  i s ? "  I n  r e v i e w i n g  
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the documents, the influence of education (student learning), psychology 
(development of students), and management (service to students) is clearly evident. 
But we wonder at the lack of attention to concepts from political science, 
anthropology, sociology, communication, and other disciplines that would seem to 
have additional and important ideas to contribute. Particularly in light of the rapidly 
changing demographics of higher education and the global perspectives institutions 
must consider, cultural perspectives from anthropology, principles of cross-cultural 
communication, and group dynamics and group process variables discussed by 
sociologists would seem informative. 
Perhaps the reason that the student affairs field is still trying to justify its presence 
on the campus is because student affairs professionals have been too "nice." Over 
and over, the field has stated that its role is to provide services needed by students, 
to support the academic mission, and to collaborate with faculty. Although these 
are admirable goals, to truly have an impact on higher education, perhaps it is time 
to be less cooperative. 
Where are advocacy and activism in this list of student affairs functions? The 
authors of the documents that provide the philosophical foundations of the student 
affairs profession have failed to address the proactive role of advocating for the 
needs of students. Such advocacy is critically important, especially in light of the 
complex issues facing traditionally disenfranchised students. We believe that the 
next major philosophical statement of the student affairs profession-the one that 
will guide student affairs in the 21st century-must address the need for student 
affairs professionals to view their role on campus through a critical lens, to interject 
their professional values into their work, and to become change agents. In addition 
to being service providers and educators, to truly be effective, student affairs 
professionals must explicitly embrace the roles of student advocate and social activist. 
A significant number of student affairs professionals currently do see themselves 
as student advocates and work to carry out this function on their campuses. In 
addition, some student affairs researchers are beginning to employ critical theory 
to examine higher education. However, the profession must institutionalize these 
values in a statement to be read along side those reviewed in this article. Given the 
changing nature of students attending college and the increasing complexity of 
society, we would argue that Deweyian principles are no longer enough. Rather, 
student affairs professionals should seriously examine critical theory as the lens 
through which to view the world. 
Correspondence concerning this article should be addressed to Nancy J. Evans, Associate Professor, 
Educational Leadership & Policy Studies, Iowa State University, N247D Lagomarcino Hall, Ames, 
IA 5001l; nevans®iastate.edu 
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